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Abstract 
The aim of this study is to bring up the relationship between the methods the primary school teachers (335 teachers) use 
preventing the misbehaviour performed in the classroom and emphatic tendencies of teachers and how their emphatic tendencies 
differ according to some variables. The methods the study group which has emphatic tendency above average mostly use to 
prevent student misbehaviour was determined. It was determined that the emphatic tendency of this group differs according to 
gender but it doesn`t differ according to academic seniority the level of the classroom being taught, the number of the students
and the kind of the school graduated. 
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1. Introduction 
Classroom management has an important role on students acquiring the information, skills and behaviour which 
are faced in classroom management, to know the misbehaviour the methods which should be used to cope with these 
behaviour help the teacher carry out the learning-teaching activities. 
There are a lot of definitions used for misbehavior. Kyriacou (1986) mentioned that “misbehaviour refers to any 
behaviour by a pupil that undermines the teacher’s ability to establish and maintain effective learning in the 
classroom” (Akt:Turnuklu&Galton,2001). Turnuklu and Galton (2001) defined “misbehaviour” as any behaviour 
that threatens the flow of academic performance in a particular context can be defined as misbehaviour. Tertemiz 
(2000) defined "misbehaviour" (behaviour trouble) as any behavior disturb other students, spoil the activities 
planned in the classroom completely inappropriate to legal expectations of school and teacher or cause to confusion 
in the classroom. The method used to prevent the misbehavior observed in the classroom can be listed as below.
Severe reproof, threaten, verbal warning, forming eye contact, warning by the help of body language, to contact with 
school management the family and guidance counselor, to invite to a consultation, to punish, to fire from classroom, 
to ask questions, to touch, to explain, to advise, to change him/her with a duty or responsibility, to give prize and 
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reinforcement, to deprive, to ignore and etc. (Baar, 2009; Tertemiz, 2000;  Ataman,2001; Turnuklu ve YÕldÕz,
2002.
The methods teachers use mostly in order to cope with misbehaviour  according to Ozturk (2000) are the 
approaches aimed at understanding the reason at misbehaviour; according to Tumuklu and Yildiz (2002) are to try to 
form eye contact, to talk to the student about the misbehaviour he/she performs, to remind him/her the classroom 
rules, encourage him/her for the lesson; according to Keskin (2002) is to warn verbally; according to Alkan (2007) 
are to fire the student from the classroom, not to allow him/her out during the break, to punish him/her physically, 
not to give permission speaking to give him/her a lot of homework, to ignore him/her; according to Ozdayi (2004) 
are to shout, to threaten with marks and to inform the school management; according to Dogan and others (2007) are 
to warn, to reproof severely, eye contact, physical contact, to deprive, consultation and physical punishment. 
Being able to carry out classroom management successfully is not only related to whether the teacher's educated 
sufficiently on this subject but also directly connected to her/his knowledge and skills on the subjects such as 
behaviour  management or being emphatic. Because is the teacher understand the reasons for the misbehaviour of 
the student he exhibits in the classroom, she/he can treat the student emphatically and so can solve the problem 
easily.
A lot of different definitions are made about empathy and there have been a lot of difference of opinions about 
these definitions. According to Dokmen, Carl Rogers is the person who talked about the empathy concept for the 
first time. Carl Rogers (1975) defined empathy as  "The state of empathy, or being empathic, is to perceive the 
internal frame of reference of another with accuracy and with the emotional components and meanings which 
pertain thereto as if one were the person, but without ever losing the 'as if' condition. According to Dokmen (2002) 
empathy is being able to evaluate the events from the view of the person you communicate by putting yourself in his 
place is the period of being able to understand and feel his feelings and thoughts correctly and deliver this. 
Rogers (1975) mentioned that empathy which is an effective power for growing up and developing is under 
parents and teachers control. Empathy which is one of the five main skills in the emotional intelligence definition is 
a skill which develops on the basis of understanding the feelings of others and is a basic skill for forming 
relationships with people. Empathic people are more sensitive to hardly visible social signals which show what the 
others need and want. The people who have this skill are more successful on the human-related jobs such as being 
teachers, sellers or managers (Goleman, 2000). Empathy education is being given to a lot of occupation groups 
including teachers in order to increase emphatic skills because empathy makes the interpersonal communication 
easier (Dokmen, 2005). 
Emphatic tendency is defined as "the potential of forming empathy of people in their daily lives and social 
sensitivity" by Dokmen (1988). In a study carried out about primary school teachers, it is observed that when the 
"empathy" characteristic of teachers increases, the state of facing "misbehaviour" decreases (Kilic, 2009). It can be 
told that emphatic teachers are more sensitive at understanding student behaviour and more successful at finding 
solutions for the problems (Genc and Kalafat, 2008). In a study carried out about "emphatic tendency", it is 
determined that emphatic tendency of teachers scores differ according to gender (sexuality) and kind of school 
graduated but do not differ according to the ages of teachers (Kilic,2005). 
In this research, it is aimed to determine how the emphatic tendency levels of teachers affect the methods they use 
in order to prevent misbehaviour of students in the classroom. Besides, it is investigated how emphatic tendencies of 
teachers differ according to gender, seniority level of classroom being taught, the number of the students in the 
classroom and kind of school the teacher graduated. 
2. Method 
The research is a survey model research. With the help of this research, it is aimed at making an evaluation by 
determining emphatic tendencies of primary school teachers and the methods they use in order to prevent 
misbehaviour. 
2.1. Sample
The research has been carried out with the help of 335 primary school teachers chosen randomly in Sanliurfa 
central district in 2008-2009 education-instruction year. 
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2.2. Data Collecting Tools
As data collecting tool "Emphatic tendency scale" and "the methods used to prevent misbehavior of students" 
scale are used. Additionally, with the help of "personal information" part, the information about gender and seniority 
of the teachers, kind of the school graduated the number of the students in her\his classroom and the variables of the 
classroom level being taught are collected. Data collecting tools are applied to the teachers by the researchers 
together or with a single application. 
Emphatic Tendency Scale: The aim of the scale which was developed by Dokmen (1988) and has twenty items 
and is on the form of with 5 likert is to measure the potential of forming empathy of people in their daily lives. Half 
of the items are written in negative meanings. Individuals designate how much they agree with the items by marking 
one of the merits changing from 1 to 5. The numbers individuals mark form the scores about that item and 
expressions with negative meanings are scored from the opposite side. Positive and total score gained by evaluating 
from the opposite side mean the emphatic tendency scores of the subjects. High scores show that emphatic tendency 
is high, low scores show that emphatic tendency is low. Scale is applied to a group of 70 students in six weeks for 
two times by Dokmen (1988) and the relation ship between the scares acquired from these two applications is r=.82. 
and the relations ship between the scores the subjects acquired from the odd and even items is r=.82.in the research 
carried out by Dokmen, cronbach alpha reliability coefficient is determined as .88. In this research, on the other 
hand, emphatic tendency scale`s croncbach alpha merit is determined as .73. Emphatic Tendency Scale (Criterion) 
and "understanding the feelings " part of Edward`s Personal Preference Inventory are applied to a group of 24 
people and similar scales coefficient is calculated as r=.68.in this research, validity coefficient applied by Dokmen 
(1988) is accepted and another validity study isn`t carried out again. 
The Scale of the Methods used to Prevent Misbehavior of Students: In order to designate the methods teachers use 
to prevent misbehaviour of the students "the methods teachers use to prevent misbehavior of the students" part of a 
poll which consist of four parts and twenty items and is prepared in the form of with 4 likerts and is developed by 
Kutlu (2006) is used. It is mentioned that for developing this poll, specialist view is applied and determined that 
specialist views are sufficient. 
2.3. Data Analysis:   
In data analysis, it is investigated whether emphatic tendencies of primary school teachers differ according to 
variables with the help of t-test and F-test. In the scale of the methods used to prevent misbehaviour of students, 
mean interval merit of the answers teacher give for each item is designated. 
 3. Results (Findings) 
The results of t-test carried out to determine whether emphatic tendency scores of primary school teachers differ 
according to gender is given in table 1.
Table 1. The results of t-test carried out to determining whether emphatic tendency scores of teachers differ according to gender
Gender N Mean Sd df t p 
Female  140 74.12 8.27 
Male 195 71.50 8.21 
333 2.869 .004 
According to Table 1, emphatic tendency scores show a meaningful difference according to gender [t(160)=2.869,
p<.01]. Emphatic tendencies of female teachers (X=74.12) are higher than male teachers (X=71.50). 
Emphatic tendency scores of teachers don`t differ according to academic seniority [F(3-331)=.266, p>.01]. However, 
emphatic tendency scores of people whose academic seniorities are 1-10 years (N=163); 11-15 years (N=105); 16-
20 years (N=29); 21 and more years (N=38) are 72.40; 72.81; 73.66 and 72.03 sequentially. It can be told that 
empathy score of the ones who have 16-20 years seniority among these are higher compared to the others. 
Emphatic tendency scores don`t differ according to the level of the class being taught [F(4-330)=1.548, p>.01]. 
However, emphatic tendency scores of the teachers teaching first grade (N=60), second grade (N=69), third grade 
(N=74), forth grade (N=65) and fifth grade (N=67) are sequentially 71.38; 74.45; 71.47; 72.94 and 72.68. According 
to this it can be told that emphatic tendencies of the teachers teaching second grade are a little bit higher. Emphatic 
Seda Yılmaz and Nihan s¸ahinkaya / Procedia Social and Behavioral Sciences 2 (2010) 2932–2936 2935
tendency doesn’t differ according to the number of students in the classroom [F(2-332)=.449, p>.01]. Emphatic 
tendency scores of the teachers who have 34 students and below (N=69), 35-54 (N=178) and 55-64 (N=88) are 
sequentially 73.26, 72.55 and 72.10. It can be told that he number of the students in the classroom doesn`t change 
the emphatic tendency scores of the teachers. Emphatic tendencies of teachers don`t differ according to the kind of 
school graduated [F(4-330)=.202, p>.01]. Emphatic tendency scores of the teachers graduated from the education 
institute (N=27), institution of higher education (N=20), faculty of education (N=211), completion of a bachelors 
degree (N=21) and other four-year faculties are sequentially 73.41, 71.45, 72.48, 72.76 and 73.00. According to this, 
it can be told that the kind of the school graduated doesn’t change the emphatic tendency score. 
The mean of the answers the teachers are to the scale items for each category is calculated in order to determine 
the method the teachers used to prevent the misbehaviour of the students in the classroom and emphatic tendency 
scores of the teachers and is given in Table2. 
Table.2. Distribution of methods the teachers use to prevent misbehaviour of the students to categories.
The Methods For Preventing Misbehaviour Of The Students Mean Category Score Interval 
1. I listen to the student and communicate clearly. 3.7224 
2. I look of the reasons of the problem. 3.5821 
3. I try to solve the problem on my own. 3.4836 
4. I warn him/her by my looks. 3.4716 
5. I advise him/her. 3.3582 
Always 3.26-4 
6. I get angry with him/her and warn him/her verbally. 3.1284 
7. I change his/her seat. 2.9940 
8. I want the students to criticize himself/herself. 2.7851 
9. I invite his/her guardian. 2.7582 
10. I interview with the counselor teacher. 2.6030 
Usually 2.51-3.25 
11. My psychology on that day directs me. 2.0716 
12. I discriminate the students. 2.0119 
13. I don’t allow him/her go out during the break. 2.0030 
14. I ignore the behaviour. 2.0030 
15. I consult a specialist (doctor psychologist etc.). 1.9373 
Sometimes 1.76-2.5 
16. I form a trial in the classroom and apply the rules designated. 1.7582 
17. I inform the managements. 1.6567 
18. I punish him/her physically. 1.5403 
19. I regard the student in the classroom as "absent". 1.4328 
20. I punish him/her by using marks. 1.3642 
Never 1-1.75 
Emphatic tendency score mean for the group on which the research has been carried out is 72.6. The lowest score 
this group has acquired from the emphatic tendency scale is 49 and the highest score is 97. When we consider that 
the highest score can be acquired from this score is 100 and the lowest score is 20, it can be told that this group has a 
high emphatic tendency score. According to Table 2, the mean of the categories this group has chosen for each item 
in order to determine the methods they use to prevent misbehaviour is given in the table from the highest to the 
lowest. According to this, for this group whose emphatic tendency score is high the mostly preferred methods to  
prevent misbehaviour of the students are determined is listening to the student and communicating clearly looking 
for the reasons of the problem, trying to solve the problem warning by looks and giving advice. 
4. Discussion 
It is found out that empathy scores of the female teachers are higher compared to the male teachers. Empathy 
level of females being higher compared to the males is consistent with the findings of Kilic (2005), Yildirim (1994), 
and Simsek (1995). Since the emphatic tendency levels of teachers don`t differ according to their service years, it is 
found out that there is no meaningful difference between the emphatic tendency levels of the teachers and their 
service years. The findings of the researches carried out by Ercoban (2003) and Barut (2004) support our research. It 
has been considered that emphatic tendencies of teachers may differ according to the number of students in the 
classroom and the level of the class the teacher is teaching. However, the findings acquired show that these variables 
don`t change the emphatic tendencies of the teachers. When we look into literature, no research findings about this 
are met the finding that emphatic tendencies of the teachers don`t differ according to the schools they graduated 
from is in contradiction with the studies of Kilic (2005) and Barut (2004). 
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The mostly preferred methods to prevent the misbehaviour of students for this group whose emphatic tendency 
score is high are determined as listening to the student and communicating clearly, looking for the reasons of the 
problem, trying to solve the problem, warning by looks and giving advice. While the methods the primary school 
teachers use to prevent misbehaviour of the students are consistent with the findings of researches carried out by 
Ozturk (2001), Turnuklu and Yildiz (2002) and Keskin (2002), they on the other hand differ from the findings of 
researches of Alkan (2007), Ozdayi (2004) and Dogan and others (2007). The different and new side of this research 
from the other researches is determining the methods the teachers use to prevent misbehaviour of the students and 
the emphatic tendencies of the teachers designating these methods. 
5. Conclusion and Recommendation 
The emphatic tendencies of female teachers are higher compared to the male teachers. Emphatic tendency scores 
of the teachers don’t differ according to seniority, the number of the students in the classroom, the level of the class 
and the department the teacher graduated from. Emphatic tendencies of teachers being above the mean are a desired 
situation. Emphatic tendencies being high may help the teacher prevent the problems accruing in the classroom. 
Teachers can be educated about what the emphatic tendency is and how it can be developed. It can be observed how 
the methods used to prevent misbehaviour in the classroom can change with the help of empathy education which 
will be given to the teachers. To determine what the misbehaviour and the reasons of them are is also important in 
addition to preventing the misbehaviour of the students.
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